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Teaching & Learning at GPS 

Our Vision 

  

At Goomalling Primary School our vision is to build a community of students, 

with high expectations who strive for personal excellence in a safe learning 

environment. We are an integral part of the wider Goomalling community, 

supporting students to become purposeful global citizens who are resilient and 

respectful in the face of challenges. 

We live by our mission statement, Every Child, Every Chance to Shine. We 

recognise that learning is maximised when there is a positive learning 

environment and unified approach. Our pedagogical approaches have been 

selected because they are evidence-based and provide quality, proven high-

impact teaching strategies.  

Our Beliefs 

  

 High expectations and early intervention are essential. 

 All children can experience success. 

 Students learn at different rates and in different stages.  

 We will deliver an aligned curriculum through implementation of agreed 

whole school practice.  

 Teachers need to provide ample opportunity for revision, ongoing practice 

and consolidation of previously introduced knowledge                              
and skills.  

 The implementation of this plan is the                                                             
responsibility of all classroom teachers. 

 All staff will create and maintain a positive                                               
learning environment. 



Explicit Instruction at GPS 

 

Explicit Instruction at Goomalling PS 

To Learners With Learner By Learners 

I DO IT WE DO IT  WE DO IT YOU DO IT 

Demonstration Shared Demonstration Guided Practice Independent Practice 

TEACHER 

shows how to do it 

TEACHER 

leads, models, suggests 

STUDENT 

takes charge, approximates, 

practises 

STUDENT 

initiates, self-directs, self-

evaluates 

STUDENT 

listens,  observes, minimally 

participates 

STUDENT 

questions, collaborates, 

responds 

TEACHER 

encourages, clarifies, 

confirms 

TEACHER 

affirms, coaches 
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DEPENDENCE                   INDEPENDENCE 

Explicit Instruction 

Explicit Instruction is an essential part of the approach to teaching and learning at Goomalling 

Primary School. Teachers adopt teaching practices that clearly show students what to do and how to 

do it.  They decide on the learning intentions and success criteria for the lesson and make these 

transparent to the students. At Goomalling Primary School, we structure our explicit teaching 

practices around the Gradual Release of Responsibility Model (GRR).  

The GRR is embedded within the GPS lesson design to create a framework for effective teachers to 

plan positive and engaging programs of learning.  



 Explicit Instruction at GPS 

 INTRODUCTION 

LEARNING INTENTIONS/SUCCESS CRITERIA 

 The learning intention states the goal for the lesson, 
explains the purpose for learning and clearly describes 
what the teacher wants the students to know, understand 
and be able to do. 

 The success criteria  tells students what we the teacher is 
looking for and allows students to monitor their learning 
during the lesson.  

 The method for reflection can be discussed at the 
beginning of the lesson. 

 Teachers should use clear, precise and student friendly 
language. 

 Links to prior knowledge are made. 

WARM UPS 

WARM UPS 

Warm up sessions are an integral part of the lesson, helping students to move learning from short 

to long term memory. Warm ups should be planned and updated regularly, removing elements that 

students have mastered and introducing new skills and concepts. Successful warm ups are fast 

paced, dynamic and engaging. 

Warm ups are used to: 

 Switch students on to learning. 
 Develop automaticity and ensure transference. 
 Consolidate core concepts and skills. 
 Move student knowledge from short to long term memory. 
 Build student stamina and ability to focus. 
 Build confidence in learners. 
 
KEY COMPONENTS OF AN EFFECTIVE WARM UP 
 Designed for a Purpose. 
 Checking for Understanding (Student Accountability). 
 Moves from Lower Order Thinking to Higher Order Thinking. 
 Includes Differentiation and Applies the 30:40:30 Strategy. 
 Includes a Variety of Presentation and Response Modes. 
 
See Appendix for planning examples and elaborations. 



 Explicit Instruction at GPS 

 I DO (MODELLING) 

Modelling (Think Aloud) 

Teacher  

 Provide examples at differing levels. 
 Break down new concepts into small steps. 
 Demonstrate using concrete materials. 
 Use clear language 
 Use CMS strategies to monitor engagement and ensure active listening. 
Student 

 Actively listens 
 Takes Notes 
 Asks for clarification 

WE DO (GUIDED PRACTICE) 

SHARED DEMONSTRATION (I DO—YOU HELP) 

Teacher  

 Interactive instruction. 
 This may include examples from ‘I Do’ worked through with interaction from students. 
 Co-construction 
 Monitor and remodel where required. 
 Asks questions. 
Student 

 Asks and responds to questions. 
 Works with teacher. 
 

GUIDED PRACTISE (YOU DO—I HELP) 

Teacher  

 Lead students through differentiated practice examples, one step at a time. 
 Encourage students to demonstrate their understanding of the new learning, under direct 

supervision. 
 Provide immediate feedback and correction. 
 Use proximity to encourage engagement and monitor understanding. 
Student 

 Works through guided examples. 
 Works with or alongside peers. 



 Explicit Instruction at GPS 

 YOU DO (APPLICATION) 

INDEPENDENT PRACTICE 

Teacher  

 Engages students in differentiated, meaningful activities which allow them to practise or 
demonstrate their knowledge of the concept and perform the skill, without assistance from 
the teacher.  

 Differentiate activities for individuals/groups with differing needs allowing them to experience 
and build on success. 

 Provide opportunities to practice independently and collaboratively. 
 Engage students in a variety of learning methods. 
 Uses proximity, moving amongst students. 
 Continue to monitor for understanding, provide feedback and reteach as needed. 
Student 

 Engages in tasks. 
 Looks to peers or teacher for clarification. 
 Works collaboratively when required. 

REFLECTION 

Review 

Teacher  

 Teacher revises key concepts and links back to learning intentions and success criteria. 
 Indicate method/tool for students to evaluate learning goals.  
Student 

 Active listening. 
 

Evaluate 

Teacher  

 Clarifies and assists students to self-evaluate. 
 Provides encouragement . 
Student 

 Reflects on own learning. 
 Uses reflection tool. 



Engagement at GPS 

Critical Elements of Explicit Instruction 

Optimal use of instructional time – Students engaged and on task at all times 
 A rigorous timetable exists where academic learning time is maximised. 
 This is supported by strong, well-rehearsed classroom routines. 
 Minimised transition and ‘off-task’ time. 
 Be prepared. 
 Provision of visual timetable in classroom. 
 
High levels of success at all stages. 
 Student success builds confidence leading to increased learning outcomes. 
 Provision of content at an appropriate level supports success. 
 Know your students well. 
 
Focused on critical content matched to students’ instructional needs. 
 The more academic content covered effectively and efficiently, the greater potential for 

student learning.  
 
Sequenced logically – Breakdown complex skills and strategies into smaller steps. 
 Plan to teach skills and concepts in a gradient from least to most complex. 
 Teach in small steps, segmenting complex skills and then building on them. 
 Once all steps are mastered the skills are practised as a whole. 
 
Supported practice. 
 Practice should be at level for the child/group. 
 High levels of teacher monitoring and observation. 
 Increasing in difficulty as skills are mastered. 
 
Timely feedback – immediate and affirmative. (Archer & Hughes 2011) 

 Immediate feedback where possible. 
 High levels of monitoring allow maximum opportunities for feedback. 

 Feed back should be constructive and specific. 

Supporting Explicit Instruction 

The explicit instruction model provides a structured, systematic method of teaching, designed to 

scaffold and support student learning. At Goomalling PS we recognise that the model is most 

successful when it is implemented in a positive learning environment and supported by the 

underlying principles of effective explicit instruction. 

 

http://explicitinstruction.org/download/sample-chapter.pdf
http://explicitinstruction.org/download/sample-chapter.pdf


Engagement at GPS 

Learning Environment 

We believe that the success of a structured teaching approach lies in the creation and nurturing of a  

positive learning environment. Our joint beliefs and expectations are reflected in the key 

components listed below. 

Essential Elements for Every Learning Environment 

Strong Relationships 
 Staff will connect with every student and develop strong, caring relationships. 
 Staff are responsible for fostering positive relationships with colleagues and parents. 
 Students are safe, have trust, respect and feel valued. 
 Foster a sense of belonging to our school community through inclusion in publications, school 

projects, art works etc. 
 Parents feel welcome and fully informed. 
 Staff balance safety and accountability in the classroom. 
 Staff model pride, empathy and positive problem solving. 
 
High Expectations and Excellent Classroom Practice 
 Lessons will follow the GPS explicit teaching model. 
 Staff and students are on time and well-prepared. 
 Expect and insist on 100% effort in completed work. 
 Individual differences are recognised and staff expectations are based on personal best. 
 Ensure a supportive environment and differentiate for individual needs. 
 Develop, teach and utilise rigorous classroom routines. 
 
Excellent Display 
 Student work is displayed, is current and presentation is valued. 
 Resources are carefully considered before inclusion. Consider if it is: 
          - relevant to learning 
          - accessible to students (correct height/size) 
          - purposeful—being conscious of visual noise 
 Use of classroom resources should be explicitly taught and monitored. 
 Classroom should be tidy and organised. eg: benchtops clear, clutter free 
    
Excellent Classroom Tone 
 Staff model enthusiasm and resilience. 
 Staff model respect, courtesy, manners and honesty. 
 Develop and maintain consistent relationships with every child. 
 Conversations with students in a positive and encouraging tone. 
 Demonstrate a personal interest in every child (CMS Winning Over Strategies). 
 Explicit teaching of classroom expectation and routines. 
 



Engagement at GPS 

Essential Elements for Every Learning Environment cont. 

Excellent Bookwork and Daily Marking 
 Handwriting is taught using SA Font.  
 All student books are covered. 
 Scribbling or graffiti is not permitted on books or covers. 
 Work is glued into books neatly or filed carefully. 
 All student worked is marked before filing or going home. 
 Lined pages are ruled up in red with a margin and double line at the top of the page. 
 Work is dated at the top right hand corner of page. 
 Name is written on the top left hand corner of page. 
 Writing is done in blue ball point pen or lead pencil. 
 Mistakes are corrected neatly with a small cross. 
 Student areas (eg trays) are kept clean and rubbish free. 
 Excellent and consistent presentation of all documents. Eg. Notes, homework etc. 
 Students are expected to wear tidy uniform as outlined in the Good Standing Policy. 
 Staff keep a professional appearance. 
 
Quality Feedback to Students 

 Immediate feedback where possible. 
 Feedback is delivered in a positive and encouraging tone. 

 Feed back should be constructive and specific. 
 Feedback can be linked to rubrics and self-assessment. 
 Feedback is linked to Learning Intentions/Success Criteria 



Appendix 1 

Suggested Literacy & Numeracy Warm-Ups 

Literacy Warm Up 
 

Literacy Warm Ups are usually delivered at the start of a Literacy block. A typical literacy warm up 
may include: 
 
 
 
 
 
 
Writing Warm Up 
 

Writing Warm Ups are usually delivered at the start of a Writing lesson. There is a writing warm up 
for your writing lesson and another daily writing warm up that focuses on sentence construction 
and vocabulary. A typical writing warm up may include: 
 
 
 
 
 
 

Numeracy Warm Up 
 

Numeracy Warm Ups are usually delivered at the start of a numeracy block. Numeracy warm up 
content should be 50% numbers facts (including times tables) and 50% concepts and skills. A typical 
numeracy warm up may include: 
 
 
 
 
 
 

Lesson (Strand Specific) Warm Up 
 

Used at the start of an explicit teaching lesson. For example, a measurement warm up would 
precede a measurement lesson; a grammar warmup would precede a grammar focussed lesson. 
The purpose of this type of warm up is to: 
 Activate prior knowledge, transferring knowledge into working memory –warming up the brain. 
 Make connections between what is already known and what is to be learnt. 
 

Minimum Expectations 
 

 Ten to 20 minutes in length. 
 Delivered in all literacy and numeracy blocks –every teacher, every day. 
 Strongly recommended for all other learning area  

 Sight words and vocabulary 
 Phonics 
 Phonemic awareness 
 Tracking, blending and segmenting –oral 

and written 

 Spelling rules 
 Comprehension strategies –oral and written 
 Selection of previous work covered 

 Sentence structure and types 
 Punctuation 
 Grammar 
 Parts of speech 

 Intentional teaching of Vocabulary 
 Word Banks 
 Text types 

 Number facts and/or times tables 
 Four operations 
 Place value 
 Rules, formulae 

 Coverage of maths strands 
 Maths vocabulary 
 Application of concepts/skills 
 Selection of previous work covered 



Appendix 2 

 

Purpose 
Example  

Presentation Response 
Teacher Student 

R
EC

ITE  

 Rote learning 

elements. 

 Repetition of facts and 

definitions.  

“When two letters make 

one sound it is called a 

digraph.” 

Students echo teacher.  PowerPoint  

 Flash Cards  

 Oral Questioning  

 Charts/diagrams  

 Images  

 Manipulatives  

 Teacher Whiteboards 

 Other  

 Oral  

“The formula for the 

area of a rectangle is 

length times width.” 

Students echo teacher. 

“The Latin root ‘ped’ 

mean foot. The Latin 

root ‘bi’ means two.” 

Students echo teacher. 

R
EC

A
LL  

 Recall of definitions 

and facts.  

 Moving to 

automaticity and 

check for 

understanding.  

“When 2 letter make 

one sound it is called a 

____?” 

Students make a choral 

response. 

 PowerPoint  

 Flash Cards  

 Oral Questioning  

 Charts/diagrams  

 Images  

 Manipulatives  

 Teacher Whiteboards 

Other   

 Whiteboards  

 Response Cards  

 Oral  

 Hand Signals  

 Written  

Other  

“Length times width is 

the formula for 

_______?” 

Students make a choral 

response. 

“What does the Latin 

root word ‘ped’ 

mean?” 

“What is the Latin root 

word for foot?” 

Students make a choral 

response. 

 Application of facts 

and knowledge. 

“Hold up one finger for a 

graph and 2 fingers for a 

digraph.” Says various 

sounds, for example: sh   

Students hold up one or 

two fingers as 

appropriate. 

 PowerPoint  

 Flash Cards  

 Oral Questioning  

 Charts/diagrams  

 Images  

 Manipulatives  

 Teacher Whiteboards 

Other    

 Whiteboards  

 Response Cards  

 Oral  

 Hand Signals  

 Written  

 Other  

A
P

P
LY

  

“If I had a rectangle 
which is 5cm by 3cm 
what would the area 
be?” 

Students write answers 
on whiteboards. 

“If we know the 
meaning of the roots of 
‘ped’ and ‘bi’ what does 
the word ‘bipedal’ 
mean?” 

Students write answers 
on whiteboard.  

Original Image credit: Spencer Park Primary School 

Warm Up Planning—Purpose, Question and Response Types 


